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ABSTRACT . , ' 

The Texas Network fcr Ereparing SchccI Based Teacher 
Educators (SBTEs) is a statewide cccfeiative effort of forty teacher 
centers, governed by an advisory toarc of ^fourteen nenbers, and 
devoted to the improvement of instruction in elementary erd secondary 
schools through improved practice of Sills. The SEII i»s defined as 
being a professional educator^ with xesponsibility for either 
preservice r inservice^ or continuing teacher e aucaticr ard whose 
primary base of operation is in the elenenta^iy or secondary school. 
The program is dedicated to (1) improving teacher education in Texas 
by developing competency specifications ard inst^cticnal resources 
fot the SBTEy (2) organizing a cooperative rettcrk among aexas 
Teacher Centers which supports SBIE deveiopiTent ^ and (3) 
demonstrating and studying a program involving a ccrscrtiun of ^ 
consortia. The four najcr program thrusts aie network building^" * 
competency specifications^ credent iallihg systeas^ and instructional 
systems.; Each of these activities is descrited in detail. Evaluation 
studies of program ef f ective nes s^ picgiaic budgeting factors^ and 
proqrap outcomes are summarized* (HJE) * 
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STATE NETWORK FOR PREPARING SCHOOL BASED TEACHER EDUCATORS 



SUMMARY 

• This program focuses on the conceptualization, development, 'a/id imple 
mentation of an increasingly important role in teacher education, ^he 6<iiwo- 
boused tmckvi exiacaton. (SBTE).. School iSaSed teacher educators are profes- 
sional educators who have responsibility for .'Staff development and whose \ 
primary base of , operations is the elementary or secondary school. A network 
of 40' teacher centers was organized and governed by an advisory board of 
fourteen distinguished educators from Texas.' This statewide coopefatij/e 
effort has demonstrated what can be accomplished through joint actions. 

Among the accomplishments of the SBTE network during the past two years 
are these: . . 

-1. Critical knowledge and skills of the SBTE were defined through a 
literature search, a research study of current practice, a concep- 
, tual paradigm based .on clinical practic"e, analysis by a nati.onal 
panel, and 'a "purvey of 300 Texas educators. 

• 2. Assessment instruments were 'designed for the SBTE role. 

3. A 364-pcige annotated resource catalog of training materials was 
'published. I 

4. A multirmedia training program was designed, tested, ancj^is being 
used extensively. 



5. -A study of SBTE credentialing practice in the U.S. was. completed. 

6. A' survey of Texas-educator perceptions of selected credentialing 
" "Issues was conducted. 

7. A b.ill to finance SBTE 's and teacher centers ^was introduced and 
almost passed in the Texas legislature. 

\ 

'8. These researched programs, and the -S^TE name 'itself, are being, 
vyide-ly used./ . » 



An independent assessment of a statewide sample of Texas educators 
found that knowledge about SBTEs increased from 6 to 69 percent between. 
September 1975 ^n(^ April 1977-^ 

The SBTE role is a powerful .concept that is increasingly important 
in teacher education. The SBTE program is exemplary in its developmente^l// 
implementation processes, and in its. achievement in bringing together 
diverse constituencies from acros^a state into a consortium working toWard 
a common goal: the improvement .orS'nstruction ill elementary and secontiary 
schools through improved practice of school based^ teacher educators. 
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STATE NETWORK 
FOR PREPARING 
SCHOOL BASED TEACHER EDUCATORS 

1 

INTRODUCTION ' .i 

• A third-gr^de teacher in" Abilene, Texas, completes an" observation • _ 
instrument while his student teacher acts as instructor. ^ 

• In Houston, an instructional strategist confers with a beginning high 
school English, teacher about ways to be more effective in individualizing 
instruction, * * 

• A teacher/team leader in McAllen, Texas, plans with his team'ways to 
improve the organization of the team's studtents for instruction. 

• In Dallas, four teacher/consultants interpret needs assessment data 
as they- pi an area-wide .teacher inservice programs. . ♦ \ * - - 

These persons have two things in common. ^ > ■ • ' 

1. They are all School based teacher educators (SBTE),^and 

• 2. Th€y all improved their skills' through a newly completed ' .^ 
' professional development program for SBTEs. 

This program, initiated through the University of Houston and impacting 

'the State of JexaSjis the subject for this entry in the Distinguished Achieve 

mentAWard. This document describes the varjpus research studies and activi- 

ties in the SBTE program. ' What is less easily 'communicated is the enthusiasm 

•and excitement of those persons engaged in the process. ' " . 



THE CONCEPT AND PROGRAM -GOALS . 

As university teacher education programs- become more field based during 
preservice preparation and as school^ districts invest more, heavily in the , 



insemce education of their professionar^frsonnel , the school-based teacher 
educator (SBTE) becomes morfr Critical . 



THE SBTE IS: A PROFESSIONAL WHO HAS RESPONSIBILITY 
FOR EITHER PRESERVICE,. INSERVI'CE, OR CONTINUING" 
TEACHER EDUCATION, AND^WHOSE PRIMARY BASE OF OPERA- 
TIONS IS IN THE ELEMENTARY OR SECONDARY SCHOOL. 



• This definition is broad -enough to encompass a number of roles wfth^^imi- 
iar functions. The SBTE: ' 

1. Interacts with other persons about-.^professional performance; 

2. Demonstrates a knowledge of professional practices; and \ \^ 
, 3", Concurrently demonstrates, as a teaser, the fcfehaviors he/she*is' 

training others to perform.. , " / 

The part-time SBTE is a teacher of students as well as a teacher of teachers, 

whereas the full-time SBTE is primarily associated with training, teachers. 

iUhile. a. caaXIcoI lolz ln,boik ^ftoMVivlco, and in&ejLvlct zdacatLon, &CMvt • ■ 

ottzntLon kai> beet glvzn to &ij&%m(vtic dtvizJtopmznt oi SBTE comp&te.ncU& and 

c • » 

• To meet thes^ .needs, the SBTE program has. established three goals: 

• U To improve teacher education in Texas by (a) developing a set of 
competency specifications for the schobl -based teacher educator; 
and (-b) developing a prototype set of instructional resources for ) 
, this role. , * • " * ^ • \ 

2.- To organize a, cooperative network among Texas teacher centers which, 
'.T supports the process of. SBTE development. 

' 3. To demonstrate a process for designing and .disseminating a program - 
using a tonsortisum of Consortia ^nd to study that process. 



^ROGRAM DESCRIPTION AND IMPLEMENTATION 



\ ■ 



Based on these goals, four complementary program thrusts were Pt^u 
network building, competency specifications, credential.ing systems, and%. 



Tnstructional systems. 



ORGANIZATION OF THE TEACHER CENTER NETWORK 

For the past seven years, the Houston Area Teacher Center has operated . 

as a cooperative consortium invol ving . (1 ) seventeen school districts, 

(2) their professional associations* and (3) the University of Houston, The 

Bylaws were cooperatively developed and provide ,for equal representation on 

all governing boards from each of the t^ree partners. The Teacher Center - 

reviews new teacher education programs and recommends ways of improving them, 

holds inservice programs fojr supervising teachers , .and provides a collabora- 

tive forum for discussions and actiofis among the three partners relative to 

educational problems and prorifrfls^s, the SBTE developmental program was admin- 
» * * '• • 

istered through this teacher center by tts executive board,. ^ • 



Colleges 
and . 
Universities 



School 
Districts 



A Teacher ;Centen Involves equal 
representation among the three 
partners in' teacher education. 



The SBTE program was initiated by the University of Houston and the 
Houston Area Teacher Center as a proposal to the Fund for the Improvement 
.of Pqstsecondary Education, HEW, The Fund subsequently supported the initial 
two-year experimental project. j ' ' 

In September 1975, an invitation was extended by the Hauston Area Teachei 
Center, to other teacher centers in the state to send, representatives to an 
organizational meeting of the .SBTE network. More than sixty persons attended 
'fliat first meeting of th§ SBTE piroject orf October 26,' 1975, 'in Fort Worth,' 
The purpose of the conference was to disseminate information about program 
goals and objectives, proposed activities, and expect^3\)utcomes. 

While initial interest could be expressed by centers at the organiza- 
tional Yneeting, each center was expected to obtain formal approval from its 
governing board for participation in the network, A transparency and audio- 

^ V 

tape presentation delineating potential benefits anli obligations of network 
participation was prepared and. mailed to all teacher centers^ in an effort to 
ensure uniformity of information about the program in presentations made to 
individual governing boards. Fprty teacher tenters subsequently joined the 
SBTE Network, They represented almost all colleges and universities in the 
state and over two hundred school districts', A map on the following page 
shows the location of teacher centers while a listing of .them is found in 

^ • y • • 

.the Appendix, 

A State Advisory Board was formed consisting of fourteen distinguished 

* * *** ' J ' 

) 

Texas, educators, tncli/ding deans of education, presidents of professional 
associations , school administrators with staff development responsibilities; 
representaWves from^ Texas Education Agency and Texas State Teachers 
Association, Three statewide task Forces have directefl major developmental 



efforts: Competency Identification Task Force, Training Spe.cifi cations 
Task Force, and Recognition System J9sk Force- Twenty-eight educators from 
across^ the' state served on th^em. Their names are listed in the Appendix. * 
Leadership thus emanated from professionals with a wide range of. expertise 
from a number of institutions who gave of their time and talents to develop 
thi's program*. • , - " ' 





SBTE NETWORK OF 40 TEACHEK CENTERS 
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Statewide 
Advisory^ Board 



Task Jorees on Competencies,' 
Training ^and Recognition', ^ 



On March 3T and April 1 ,* 1976, mhre than eighty representatives of Network 



teacher c^nte/s convened in Corpus Christi for the f4rst SBTE State Teacher 
Center Conference. ^ Jhe two-day conference was a working session, with parti- 
cipants reviewing the efforts of all three Task Forces, providi ng .input for 
refinement and direction for future efforts. • . 

• One year later, the SBTE instractional units were presented at the second 
• SBTE State Teacher Center Conference (March 30-3T, 1977) -at the Shiamrock 
Hilton Hotel in Houston. Those in attendance engaged in a series of hour-long 
sessions'of their choice on three of the five units. Unit developers arid 
personnel from pilpt test sites presented selected portions of each unit. 
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^ That morning^ representatives'of Network member teacher centers met and ^ 

discussed the, issue of conWnuing the Network beyond any external -support, 
-Three hours of discussion resulted in a decision by the representative body " 
. to ask the State Advispry Board to appoint'/a sp^ial Task Force to draw up . 

. bylaws for the continuation of the. Network'. An inltia.l draft Q,f the bylaws 
•was written by the fourteen-meraber Task Force meeting in Sar\ Antonio on ^ 
April, 26, 1977, circulated to member .tea cjier centers for reactton', and ' 
^ Ye^vised on the basis of inpXit received at a ^second' meetijig in Austin on 
June, 24, 1977- *A copy is included in the Appendix: . \ ■ 
- -A meeting of the Network, based on these bylaws, was held on November 6, 
1977, as part of the fall Texas Education Agency Teacher Educat\oh Conference 
in Dallas with nearly. 100 delegates from across Texas .^ittending/ Interest 
in continuing cooperative interaction among teacher educat.ion institutions 

; and in increasing^ the impact of this programA^ere clearly evident. Collabo- , 
ration is becomwgan increasingly important process, as jcolleges.of education 
work more close"flBkh school districts ,and pro^sional associations, ^ Th€^ 
Texas ^Network "illustrates an . effective process^ whereby collaboration* on a ^ 

, voluntary, mutually-beneficial basis supportsHoc^l efforts 

' A set of twenty competencies for school based teaic+ier^ educators was .^/^ 

. ^ . - .- ■ ■ • ■ / 

developed through an extensive process involving these steps, / * 

1. An extensive SBTE literature review providing data on research and ;>\ 
current. practice was conducted and detailed in SBTE Publication 2. ' - 
This and fourteen other SBTE publications are. available/ for review 
and are annotated in th^ Appendix. ^ • ' . K ; 

. * * • y\ " . > 

\ 2- A research study of the activ^ities and responsibilities of staf-^. • 
development personnel assessed current Rr^<r^ice through a series 
of in-depth interviews, Th^S' is reported in SBTE Publication 6., ^ 

. ' \ - . • - - y 



3- Concept papers on clinical practice were coTnmi/isioned from four other 
professions (allied health, clinical , psychology, business administra- 
tion, and nursing), with implications drawn for cltnqcal. practice in 
teacher education. These papers are contained in-SBT]^ Publ i cation 5. 

4. *^An initial set of SBTE competency specifications was drawn from the 

literature search, task analysis and conceptual position of clinical 
practice. ^ - . ^ 

5. The initial list of. competencies was 'reviewed by a national paneUof. 
fifty-two experts in teacher effects research, teacher education, 
supervision, clinical supervision, and inservice education. 

6. The national panel's recoimendations were analyzed by the , statewide 
' , Competency Identification T^sk Force who refined the list of compe- 

. tency statements. 

7., A survey was conducted of three hundred Texa$ educators who rated thfe 
. ^ importance of these competency specifications for preservica and 
. inservice SBTEs. 

8. A second revision of competency specifications vyas made and pre§ented 
at the first annual SBTE conference. . , ' 

9. Conference participants reviewed all data resi>l^tin5 from previous 

* , activities and refined the specifications of .competencies . Teacher 
centers in the' SBTE Network formally adopted t;fiese competency speci-/ 
fications, first as a group in the 1976 annual conference, andJater^ 
in tlieir respective centers. — n . , 

Thi^.process is described in de.tail in SBTE Publication 7. The revised'list 
of SBTE Competencies' appears -in th6 Appendix. 

\ Competencies were further defined ai more 'specific objectives, with 
indicators of attainment and assessment criteria for each: These are 
described in SBTE Pubji cation 13-. j 

■ In a companion publication -(l4)r a self-assessment instrument was ' 

% ■ ■ , 

developed to aid school ba.sed ttacher educators, to assess 'their clinical 
strengths and weaknesses. Consisting of sixty-si-x' items, this instrument 
aids' the SBTE in determining which of the twenty competencies"- are most 
appropriate '.'for further study. . 
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Resources relative to each of^ the twenty competencies were identified, 
annotated, assessed, and catalogued by an e)^perienced team of educators iti 
a year-long study. Resources ranged from textbooks and audiovisual presen- 
tations to complex training systems, and from introductory to advanced 
levels, This^, 364-page resource guide is S6TE Publ i cation 10, 

RECOGNITION. AND/OR CREDENT! ALING OF SBTEs ' /. 

Concurrently, th^ Recognition Task Force was exploring issues related 
to recognizitig or credential ing school based teacher, educators. Task force 
members generated a series of issues and polled 152 "teachers, school admin- 
istrc^tors, and teacher educators from across the state. The results of 

that poll and a thorough treatment of the Issues involved are reported in 

' ' • . ■ • > Jl 

SBTE Publication 8. . ^ ^ \^ ' 

■In addiction, forty>nine states and the District of Columbia (Texas 

excluded) were surveyed to determine whether they had a.ny form of specialized 

. * ~ 

credential for school based teacher educators . The results of that sUrvey • 

» 

are contained in SBTE Publication 3. » 

TRAINING systems" 

In addition to annotating resources relative to the twenty competendes, 
' an SBTE training system was designed which provi,ded general introductory 
skills related to supervision. While SBTEs typically are effective teachers 
of, children and youth, th^y may lack the skills for effective instruction of 
fellow professionals;" The foctis of the comprehensive system was on clini- 
cian skills, -and included ijvej^nstructional units: (1) ExpiafUng Cluilc/xl 
Pmatlct, (2) InteApeMomZ CormrnUavtaM, (3) Playiyung, .(4) CZaiAAoom and 
School Vouta CoZlzcXion P^czduAU, and^(5) Vcuta. ?Auejyta£tan oM Amly&U. 
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"Based on recommendations of the Training Specifications Task Force, . 
these units involved unique aspects including simulations, scenarios^ 

\ 

critical incidents, small group interaction, role playing, and the develop- 
ment and applica,tion of clinically analytic skills. These units are fast 
paced, with a wide array of changing a'ctivities in learning experiences. 
A detailed description of these units Is included in the Appendix. 

Specifications for the development of instructional units were pre-* 
pared and approved by the statewide Training Specifications Task Forte. 
These detailed specifications relied heavily on the concept of exporta- 
bility so that the final products would be useful in a wide range of 
settings. Based on these specifications, a prototype set of materials 
was prepared and pilot tested. 

Pi^lot tests of three units were conducted at six locations in Texas— 
.McAllen, Harlingen, Tyler, Dallas, Abilene, and Pasadena. 

Participants in the pi4^^ests included classroom supervisors of 
student teachers who were acting as part-time SBTEs, as well as full-time 
SBTEs. The facilitators for pilot tests wer^ members of local teacher 
centers who relied exclusively on^ facil itator guides for direction. ^The 
purpose of the tests was to assess the usefulness and' useability of ma*te- 
rials! Extensive studies, described Vater, were conducted to determine 
the effectiveness of these resources. Both participants and facilitators 
were, enthusiastic about the materials, the clarity of presentations, the • 
usefulness of content and skills, and the relevancy of resources to S&TEs. 
They also identified a number of ways in which the training program could 
be improved. 
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I, . 

Based on the pilot tests, and the product evaluation studies conducted 
in conjunction with them, the instructional units were- revised and refined. 
This revised training system "consists of five participant manuals (one' for' 
each unit), five filmstrips, seven audiotape programs (on four cassettes), 
and a facilitator's manual for all five units. This package^ entitled 
Tfie School Ba6ed TeacificA Bduavtuofi Soxiu^ is pictured below. 




Each of the forty teacher centers, has ^a complete set of the materials 
to use in'their prog>cim§ for improving the skills of the^SBTEs with whom 
they work. Thus, not only is the network of centers operational butptested 
training programs for SBTEs are being widely used. During 1977, more than^ 
500 teachers participated in SBTE training programs using these materials. 
Because each of these 500 SBTEs will be working with many other preservice^ 
and inservice teachers, the impact of the training materials will be 
multiplied many times, ' ^ 

■ . 16 
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TheiSBTE prograiri is'a comprehensive research and development effort. ^ 
Many studies. ar4 embedded within the program.' The program's research and 
evaluation efforts can be categorized in four major areas:. .(1) competency 
.validation sturfSies, (2) product evtiluation studies,, (3) credentiaTing 



'studies, and (4) project impact evaluation. 

'COMPETENCY VALIDATION STUDIES 

These studies have focused on the questions: What competencies should 
S&TEs pessess? Should the competencies be different" for SBTEs working with 
preservice teachers than for those working with inservice teachers? A 
rigorous series af "steps, outlined earlier, was followed to identify and 
reach consensus regarding the competencies needed for SBTEs, Several studies 
included in that process are listed here: (1) Task analysis of SBTE roles 
through interview study, (2) assessment of competenctes by a national panel 
of educational ^experts, (3) survey of three, hundred Texas educators of 
perceived' importaTice of competencies. SBTE Publtcaticm 7 contains, a^ 
summary of these studies. * , ^ ^ 

PRODUCT EVALUATION STUDIES ' ' ^ 

One of the major outcomes of the SBTE project was 'the development of 
a set of five instrujrtional units for training SBTEs'. Ai^f^ield test of three 

■ of the units was conducted during November and December 1976. 

While the SBTE program, staff monitored the field-test activities, the 

■ Research and Development Center for Teacher Education, The University of 
Texas at Austin, conducted a third-party evaluation of the instructional 



unit field tests. The R&D Center's evaluation activities were based on ^ 
d^a completed by participants and facilitators at each site. The results 
were reported by Drs/ Susan F. Loucks and Gene\E. HalT in.*"E*^luation ^ ^ 
Report of Participant and Facilitator Questionnaire Data of the Fall 1976 
Field Test of Three SBTE Modules" (1977). Loucks and^HaJ-Ts conclusions 
regarding the field tests were that the instructional units worked well,*' ^ 
the activities and directions made sense, and the participants were gener- 
ally pleased with the units (Louck& and Hall, /pp. 23-24). Whether or not 
the participants actually developed ^and can now apply the SBTE competencies 
identified in.tJje units was not tested. The data tell us only- that the short 
term "happiness coefficients" about the experiences were positive. The ! 

measurement of learrting outcomes. is the next step in unit evaluation. 

^' ' 

In addition, a member of the SBTE staff from Houston conducted an ethno- 

graphic study through' site visitations -to pilot test locations* She conducted 

interviews with all of the facilitators, observed the resource organization 

at all locations, and interviewed a majority of the participants. At McAllen, 

Abilene, and Pasadena, the evaluator observed the ongoing pilot tests. A 

t» »■ 
summary of her findings is in SBTE Publication 12. 

CREDENTIALING STUDIES • • / . . 

Two studies' were conducted to provide data oh credential iijg SBTEs. The 
first surveyed state departments of education in forty-nine states and the 
District df Columbia to determine the extejrisiveness of SBTE certification 
(SBTE Publication 3), while the second surveyed educator perception of 
various 'issues related to credentialing in Texas (SBTE* Publication 8). 
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PROGRAM IMPACT STUDIES ^ ] 

' To. evaluate the impact of the program, Hall and Loucks 6ompleted-an 
independent assessment of the program, ^heir report^. "The Present State of 
the Scenfe in Texas Teacher Centers .^Wit^t Special Attention to the Effects 
of the School -Based Teacher Educator Projfect," was completed in the Spring 

\ ■ \ ' - . ^ 

of 1977. \ \ , 

The evaluation report^had as its focus assessing the state of Texas 
• teacher centers and the degree of awarene^s^nd use of concepts and prpducts 
developed by the School Based Teacher Educator program.' 

Drs. Hall and Loucks' report is based on data collected via three 

V 4 

surveys mailed to a representative' sample of teachers, s^chool administrators, 
and college fftcuTty in Texas. , The first' survey was mailed and analyzed in 
September 1975 (Hall, Loucks & George, 1975). That survey focused on >^ 
assesing the "state of the scene" in teacher centering in Texas, surveying 
SBTE-related needs and activities, and assessing. dissemination factors. • 

A second questionnaire was 'mailed in the Spring^-of 1976 (Loucks & Hall, 
197a). That survey focused- on teactier center activit1>es ^during the year, 
on^ teacher center' networking, "^aYid on the extent" of SBTE dissemination. 

The third survey was conducted in April 1577. This questionnaire 
focused o'n tlie activities and networking of "Texas teacher centers two years 
after the SBTE program had started, and;on the'effects of SBTE dissemi^ion 

strategies,. ' " ^ . ~~ " . 

' At the beginning of the program, a comprehensive search was made of 
the literatureno determine the extent to which thp term "school based 
teacher educator" had been used. \no evidence was, found of its previous 
use. Thus, the acronym "SBTE^' wai used as a trac-er to determine the extent 
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to which the program was dis's^eminating its'" concepts and products. Hall and 
,Loucks\ found^that in a sample of Texas educators the percentage of respon- 
dents who had heard of SBTE and had a reasonably valid definition of the 
■concept incAQjcu>Qjd ^kom 6 poJicdnt In Szptmbzn, J 975 to 69 pM.cmt In Kpiul . 

^ BUDGET ' 

Budget details for the SBTE program are not easily described because of 
their varied sources- A grant from the Fund for the Improvement of Post- 
Secondary Education provided for initial development of the concept. Those 
funds are no longer available, but did provide the impetus for_jfurther \ 
efforts, , ' _ 

The SBTE training program in the Houston Area Teacher Center is sup- 
ported by state funds paid to school .districts for inservice education of 
supervisors of student teachers/ The seventeen school districts in the 
Center contribute sixty percent of these funds to the Center ($30 per 
supervising teacher). The total budget, $1.6,200 per year, is allocated as 
follows: 38 percent for development of new and innovative training proyams 
50' percent for delivery of inservice programs; 7 percent for administration 
of the program; and 5 percent for contingencies, ^ 

Each member centen in the teacher center network-contributes twenty- ^ 
five cents the first year for each supervising teacher in their under- 
graduate programs. This may be increased to one dollar over a four-year 
period as s^tipulated in the Network Bylaws, These funds -are used to , 
support network-related projects and activities, and amount to about 
$3,000 the first year, / ^ 
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• During the first 'two years, fifteen publications and a'training .system 
were developed in, the SBTE program. ' These are sold at the cist of printing', 
distribution^ and handlings This arrangement" ma kesi the SBTE training 
resources available to a wide audiencfe,-on a regenerative bfisfs, at ,a 
nominal cost.- • ' ' ' • ' ' 

During early discussions in the SBTE Net\^ork, it became*evi dent that ^ 
teacher centers were highly restricted by a lack of any fifecal base. The 
Advisory Board decided, td institute tzgl&tcuUvz action ^ pwyidz n&ed&d 
luu^ouJicQM tiiat wouU it^e^thtn the:'^.$mE: We were jpined early, by the 
Texas Association. of Colleges for Teacher Education, Texas Stab* Teachers 
Association, and Texas Association of Teacher 'Educators. ' TSTAtSgreed to 
write and secure Sponsors for such a bill.' In the House, HB IsJb was spon- 
sored by Representatives R. L.' Vale and Dan Kubiac. In the Senate, Oscar 
Mauzy sponsored SB 1034. The^bill almost passed in 1977— the House Sub- 
Committee unanimously indorsed it, the House*. Committee on Education 
/supported It, and the House passed it. The Senate Committee on Education 
passed it, but it d^ed without reaching the flopr/or^a vote as both ^odies_ 
grappled in the closing days of the session with the details^of a bill to 
finance all schopl districts in .the state^" We were encouraged by the broad 
support of educators and legislators throughout the stfite^^nd will 'seek • 
such legislation ill the next session. If funded, those bills wo>ld have 
provided nearly two million dollarsjjer year to further develop SBTEs and^^ 
improve teacher education. It is anticipated that during thf next session 
of the legislature the bill will be reintroduced and favorably -acted upon. 
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' • • . '"■ OUTCOMES OF THE PROGRAM ^ , ^ " ; '\ - - ' 

* The goals (^f the. School Based Teacher Educatot Prjogram retjuire that 
the entire effort be directed in such -a manner that product^would be useful 
in a- broad variety of settings, and in varying types' of institutions involved, 
in teacher education.' To^this end, .atf impressive- set of products has been" 
developed, and processes exemplary of future directions in teacher education 
have. been demonstrated. Specifically: ' / " ' \ " ■'^ - . ' 

• The SBTE program has explored, 'analyzed, and researched an .e^lving 
and incre'asin^.ly important role in- teacher .education— the School 
Based Teacher Educator.. 

• It has demonstrated the organization and development of a cooper^* ve • 
statewide neJ:work of teacher centers;. Since each-centero's a con- 
sortium of colleges and universities, school dfs tracts' and profes- 
sional associations, the network is a consortium of consortia. 

• It has demonstrated how a modest federal grant can.le used to 

, .generate local and statewide enthusiasm and pr.qgi^arf^ which continue 
beyond the external funding.,. • » ' ' " . °' 

• It has developed knowledge "and. skills for tfie SBTE which were based 
on literature reviews, research studies of persons in SBTE roles, 
conceptual paradigms of clinical practice.i' perceptions of,a national 
panel of experts, and perceptions of teae}iers' and teacher educators 
across the state. . . /' . ..• 

* ■ • It has designed a self-assessment systpm and the Jjasis fdr an pbser.-' 

vation/interview evaltjatibn systen^elated to SBTE competencies.^ 

' • It has surveyed existing 'training -programs, analyzed and annotated 

them, related them to the SBTE competencies, and published a 364-page 
catalog of, resources. ■ " . ' "^ . * 

• It has developed a training system" fo.r^ SBTEs cojnposed of seven audip- 
tapes, five filmstplps, five instructional uni^tT^aml a facilitator's 

.guide. " / ^"^ \ ' '-.'■'T'-^r . ' ' - 

' • It has explored credential i rig through a national study of certifica- 
tion and a state* survey of educator percepttbns relative to. - 
credentialing issues. • ' . .' ■■ .\ ' ' 

• It has conducted' research on competency \alidatiqji, product evaluation 
credentialing, and diffusion of innovations,. „• 

• It has fmplemented these new programs nof^only fn. Houston, but across 
the state. ' 

• It has published fifteen monographs, position papers and" research 
• efforts.- . "i • " ' • 0 
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It has formulated an\l introduced, a bill .in the Texas Legislature 
thaf would have supported further efforts, and generated support 
from all segments of \he education .pommumty. The^bill alrnost 
b&came law before the \legislative session ended, passing the House- 
S?he Education CoJttee of the Senate; it will Ue reintroduced 
-at the next session. > _ 
An unbiased, independent assessment of the program'found that .the 
-SBTE program has greatly^'nfluenced locaV teacher education programs 
and the statewide effort. The number^ of Texas educators -who were 
" familiar with the SBTE concept grew from 6 percent to 69 percent 
between September 1975 and April 1977. 

The .School Sased'Teacher Educator is' a powerftJl role-powerful politi- 
cally and powerful in terms^ potential oUtcome-but that power will be, 
diminished to the extent that i> is not encouraged and supported jjy strong - 
conceptual arid training 'efforts. We ar6 proud to'be associated with this 
effort, arid hppe others will view it as exemplary. 
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TEACHER^ CENTERS IN THE SBTE NETWORK 

MEMBERS OF NETWORK ADVISORY BOARD AND TASK FORCES 

BYLAWS OF^^CHER "^ENTER NETWORK 

t 

PUBLICATIONS OF SBTE PROGRAM • . 

SBTE_ COMPETENCIES „ . . - °' • °. 
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SBTE NETWORK 



Abilene Teacher Center 

Austin Cooperative Teacher 
Education Center 

Brazos Valley Teacher Canter, - 
College Station 

Cen-Tex,- Baylor [University .and 
Paul Quinn College, Waco 

Cleburne Area Cooperative 
' Teacher Center, l(eene 

Dallas Teacher Center 

East Texas 'State University, ^ 
Texarkana 

East Texas State University, 
Commerce 

Edinburg Teacher Center . 

V 

Fort Worth Teacher Center 

Houston Baptist University " 

Jarvis Christicm College, 
Hawkins 

Lamar University, Beaumont 

Laredo Teacher Center 

' ' ■ ' 

Mi d-Cmes Teacher Education 
Center, Arlington 

-Mid-Coast Education 'Advisory 
' Center, Victoria 

J ^ 

Midwestern State University, 
Wichita Falls 

North Texas State University 
Denton 

Prairie View ASM University 
Region VII Teacher Center, 



Sam Houston State University, 
Huntsville ' 

San Antonio Teacher Center, » • 
Region \X 

South Plains Teacher Education — 
Center, Lubbocft 

Stephen F. Austin Field^Based 
Center, Nacogdoches 

Sul Ross State University, • 
Al pi ne 

Tarleton State University, 
Stephenville ■ 

Texas A& I University, 
K1ngsvi,lle ' . ' 

Texas College, Tyler ' 

Texats EasterrKUn'i versity., Tyler. - 

Texas. Lutheran University, Seguin ^ 

Texas Southern jjniversity, Houston 

Texoma Cooperative, Sherman 

University of Dallas, Irving 

University of Houston . . 

University of Houston at Clear Lake 
City • ■ ' 

University of St. Thomas, Houston 

University of Texas at Dallas 

' University of Texas at El Paso 

University of Texas, Permian Basin 
Odessa 



Williamson County CoQperative\ 
Georgetown 



Nacogdoches 
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;AIJVISORY BOAkD AND TASK/FORCES 



State Advisory Board 



ROBERT ANDERSON, , . 
JDeaa, ^College oi Education 
.Te)«^ Tech University 

' ANllA DEWALD 

* Chairperson, .Schoot/of Educat/ion 
University of St> Tffomas 
Chairperson, Texais Association 
of Cal leges for Teacher Education; 
Chairperson, Texas Qpuncil of 
Deans ; 

CHANTREY FRITTS 
^Rrt|fessor and Hea*; Department ' 
of Education,- Abilene Christian, ^ 
University 

EUJENE JEKEL . . v - 

• Associate Professor, Texas A&I 
University; President,-^xas 
Association df Teacher Educator^ ^ 

DW^NE I^INGERY ' 
Matthews-f rof essorNif Hi gher 
Education, North Texa^State 
Univers^ity ^ 



MOE LIGGiy ' " 

Assistant Superintendent for 
Staff Development, Houston - 
Independent School District 

' THOMAS E. *RYAN ^ 
Chief Consultant, Tex'jas 
fducatlpn Agency 



VIVIAN^ BOWSER ^ \ 

Teach^^j, Houston Indepeiident . * 

School District 

D\<AIN ,M. ESJES 

Executive Director, Education.. 
Service Center, Region XX; 
Steering Committee, Texas Center 
for the Improvement of Educational, 
Systejns ^ 

ABEL GONZALEZ ^ " ' ( 

Assistant Professor and Direct.or^ 
of Financial Aid, Pan American 
University 

GLENN W.^KIDD . / ^ ' _ ' 

Assistant Director for College ' 
'Rel a tion^^Prof ess ional> Relations 
Diyision*^);as State Teachers/ 
Association 




Jpp KLINGSTED , 

"Tfesistant Dean, College of Education 
The University of Texas , at El Pasor 

jo&Lm. PITTS^ ' / ' . - 
Assistant Superintendent for 
Personnel pev:e1opment, Dallas 
I ndepcff^nx .School District; 
Director, Dallas Teacher Center 

TOM T. ^WAI*ER ^ \ , , 

Director of Teacher Education,* 
vTexas wucation Agency 



tompetency Identification Task Force 



JOE M,- PITTS, Chairperson 
Assistant Superintendent for 
Personnel Development, Dallas 
Independent SchtiaT District 

JAMES M. COOPER ' . 

Professor of Education, 
University of Houston ^ 

JOE LI66INS 

Assistant Superintendent for 
Staff Development, Hous^pn 
Independent School District , 

BILL ORMAN 

Director, Perfor^mance-Based 
Teacher Center, Prairie View 
A&M University . 

BOB WINDHAM 

Center for Education Field 
Experiences, East Texas State 
University 



SYLVIA M. ALLEN 
Teacher, Kingsville 
Indeplndent School District . 

JORGE\ DESCAMPS 

Professor of Education^ The 

University of Texas a^-£l Paso 

PAT MICHALKA \ " ^ -. . 
.Teacher, Odessa 
Independent School District 

JON W.>UjLES, 

Chaff man. Education Department, 
University of Te-xas at 
Arlington 



Training Specifications Task Force 



.ROBERT ANDERSON, Chairperson 
Dean, College of Education, 
Texas Tech University 

JAMES R. FLOWERS 

Director of Personnel, Alief 

Independent School^ District 

KI«K NESBITT 

Curriculum. Director, Victoria 
Independent SqhooT District 

LOUIS TASSIONE 

Assistant Director of Elementary 
Education, Fort Worth -Independent 
School District; Member, Teacher 
.Education and Professional 
Standards Commi ttee Texas State 
Teachers Association-... 



GARY ANDERSON ° ' - . 

Assistant Dean for External Programs 
College of « Education, North- Texas 
State University 

PAUL KIRBY' " 

Coordinator of Staff Development 
and Student Teaching, Austin 
Independent School District • / 

LUCILLE L." SANTOS ? 
Chairperson, Department of 
Education, Incarnate Word College 

ALLEN R. WARNER 
Director , of Field Experiences, 
College of Education 
University of Houston 
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Recognition System Task Force 

ANNA iEWALD, Chairperson 
Chairperson, School of- Edi/cat.ion 
St. Thomas University 

BILL BRADSHAW ' 
■ Teacher, Abilene Independent 
School DTstrict; Vice-President, 
Abilene 'Teacher Center 

GREGORIO ESPARZA 

Assistant Principal, Brownsville 
Independent School .District; 
State TEPS 

■ROBERT HOWSAM ' 

Dean, College of Education' 

University of Houston\ 

L. V. MCNAMEE 

Dean, School of Education, 
Baylor University . * 

\ .LEE SELF 
P^o^essor, Lamar University >^ 



VIVIAN BOWSER 
Teacher, Houston Indepe^ndfent^ 
School District \k» 

CARROL CRESWELL ^ 
Coordinator, Houston Teacher 
Center 

W. ROBERT HOUSTON 
Associate Dean, College of 
Education, University (if 
Houston 

JAMES KIDD 

Associate Commissioner, Texas 
Education Agency 

DOROTHY SCOTT 

Director, Secondary Instruction ■ 
Tyler Independent School District 
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TEXAS COOPERATIVE TEACHER CENTER NETWORK 
- ' BY-LAWS 



Wpted November 7, 1977 



Section 1 
' PURPOSE 



To provide opportunities for cooperative interaction among teacher 
centers concerned with: 

r 

a. programs and procedures for improved pre- and inservice 
^ professional development; 

- b. credential ing of educati(m professionals, including school 
based teacher educators aYid paraprofessiona.ls ; and 

». c. . advocacy of and support for, research and development 
-efforts leading to improved profess^ional development > 
" practices. 



' Section 2 
MEMBERSHIP 



The Network shall be composed of those teacher centers in Texas that 
apply, meet Network-required qualifications, and have been admitted to 
membership by a majority vote of the General Delegate Assembly. 

To qualify for membership the teacher center shall agree to: 

a. abide by the Bylaws of the Network; 

b. financially support the Network by the payment of all required 
-V dues; — 

c' work cooperative^ly through this Network wfth, other .teacher 
centers to improve teacher education, both preservice and 
inservice; and , - 

'•''d. support and participate ih Network activities. . 
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Section 3 
ORGANIZATION 



3.1' The governance structure of the'' ^^etwork shall consist of a Delegate 
Assembly and a Board. " . . \. . , 

The Delegate Assembly sh^lf be composed of (1) four voting delegates^ 
■ from each member' teacher center, one of whdm shall represent the 
organized profession, one the public schools, one the colleges/ , 
universities, and a fourth delegate designated at large by the 
governing board of each teacher Center, and (2) ^x-officio, non^ 
voting representatives of the Texas Education Agency and other 
' organizations seeking such representation, as approved by .the 

Executive Board on an annual basis. 

The Executive Bbard'sha.ll be composed of tKe five officers of the ,. 
Network and six other elected members. The offiters of the network 
shall be- the: 1. 

(1) President, ' - ° 

(2) . Presi dent-Elect, * 

(3) Past President, - . " 

(4) Secretary, and > 

(5) Treasurer: _ ' . 

The President-Elect, Secretary, Treasurer and other Board InembeVs shall 
be el/cted annually at the fall meeting of the De egate Assembly by a . 
miiofity vote of the voting v^ielegates. .There shall not be more than one 
officer and/or Board member from "any one teacher center. 

Board members other than. officers shaVl be elected to Wy ear terms. ■ 
TO staS the terms of the Board members, in the first year three will. 
le elected Tor 'a X-Jear term. Board members and officers, 'excepting ^ 
thP President Past-President, and President-Elect, may succeed themselves ^ 
-fn of^fce Officers TnS Board Members must maintain eligibility by continuing 
theirpa?iicipalioJ in local teacher center activities during then r *erm^, ^ , 
of. office. : i ' ' ' " 

Vacancies that occur on the' Board may be filled by el ection at the next 
" Delegate Assenfcly. In the event the vacant office is that of President, . 
the Prelident-ET^ct or the Past-President, in that order. shalL assume • 
Jh! nJfrrr.mHi the next' election is held. Responsibility of any other 
- JScaSromcfshan^ras^uJld Tthe President 'and the Board until the 



next election. 
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3.2 The Network shall be financecLBy pro rata assessment of member Local 
Cooperative Teacher Education Centers based on the number of supervisors 
of student teachfers for which the Center received compensation from TEA 
for the previous year. During 1977-1978, this assessment would be 25t 
per supervising teacher based on the 1976-1977 TEA funding report. This 
would be raised by 25^ each .year to a maximum of $1.00 per supervising 
teacher', provided the Delegate Assembly approves such increase. Other 
centers shall hp assessed a membership fee to be determined in each case 
by the Executt^ Board. f 



Section 4 
MEETINGS 



4.1 The Delegate Assembly shall meet twice each year.- There shall be 

a Fall meeting to be held in conjunction with the Texas Education Agency 
fall conference on teacher education. The^e shall be a Spring meeting to . 
be held in conjunction with the meeting of th^ texas Association of Teacher 
Educators/Texas Society of Cotlege Teachers of EdUcation. 

4.2 The Executive Committee shall hold four meetings each year. 

Special meetings of the Executive Coimiittee may be called by the 
President. A quorum shall consist-of a majority of the Executive 
Committee membership. . - " 

. . ■ ' ■ . 

SGction 5 . ^. " 

AMENDING THE BYLAWS 



' Network Bylaws may be amended by two-thirds of the voting delegates- present 
at the Spring Delegate Assembly, provided the proposed amendment h^ad been 
submitted to the Executive Board and distributed to -all member teacher' ; 
centers at least 60 days prior to the Spring Assembly meeting, 
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LIST OF SBTE PUBLICATIONS 

■ / . \- 

Ho. 1. Houston, R,, et al., VnDjzcX V^jboAi^pUjon 
12 Pages. 

The need for SBTE and project activities are presented 

in this initial ,publicatiofi; also names^of educators who are 

involved in the project. Not Available 

No. 2. Johnson 5 J., et al., Sakool Ba6id Teoc/ie/t Eduavtaut Jiatiomlz, 
- Hotz Vo^cxiptloYi and Re^QjaAcSi, January, 1976, 33 pages (ERIC 
ED 124 512) / ' , 

Various roles within the concept of SBTE are described 
' ahd examined through a.n extensive review of published 
research and opinion. 

No. ^9?^ Stel], E. A. , et al. , NcuUoml SuM^ School BtLSed TejoucheA - 
EdudjoUox CKzdzritLaJUng ?hoc2^6, January, 1976,-6 pages (ERIC 
ED 124 513) 

Directors of certification in 49 states and the District 
of Columbia were surveyed relative to credential ing of 
SBTE in ^heir states. • . 

No, 4. Hall, E; and Loucks, S., TajxchoJi C<mtvu> In T^xast Tfie 

Statz Off tkz Scene, November, 1975, 8 pages (ERIClED 124 514) 

Current status of te^ichef centering in Texas Is reported 
in this study conducted in September, 1975. Three hundred* 
teachers, School administrators, and 'university faculty 
members responded to a questionnaire concerning the 
* extent of teacher center activities. 

* 1 

No. 5. Warner, A. R. , et al., CUnAxuil ExpeAA.mc.&i> cu/uL eUyilcjCil 
VmicAxcz In Pw^e/^&loml EdtLcuvtion, February, 1976, 103 
(ERIC ED 123 209) - ^ 



Clinical experience and clinical * practice in nursing, 
business administration, allied health, and clinical 
psychology is explored, in a series of four papers 
inclube^in this monographT A fifth paper ^explores 
addition^, professions and -draws, implications for. SBTE. 
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. . ' ■ . 

No. 6. Stel 1 , E. A. , Jt al . , A Tcuk Amly^l& 6i StdU'P^'^eZopnKint 
peju>omeZ in SeJtexited TuBUe School Vl&tUct&, March, 1976, 
' ; • • : ^ 32 pages ^.(EWC ED 124 515) ^ 

Nineteen practicing School Based Teacher Educators in 
the lliouston area were interviewed to provide data for 
> \deriWing" SBTE competencies through task analysis. 

-■>■)* ' ■ 

No. 7. Cooper, H'. M. , et al., Spejcliying Comp<UmeuJi& ioK School 
BcLied TmckoJi EdaccutofU, Tlwou^h Toife, Conczptual, and PeA- 
czpmi Analy6(U>, July, 1976, 22 pages (ERIC_ED 131 039) 

The process used in identifying SBTE competencies is 
described", :f,ncluding the analyses of members' of the 
national panel of experts, and th^ 'i^esults of the ;stat 
survey of perceptions are reported in this monograph. 
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No. 8\ Houston, W. R., et al . , C^edznUaUng , School Ba&ed laackeJi 
J EduxuaJbofai Baili ioK Vz/cJi^loninQ, August, 1976, 63 pages 
(ERIC ED ,124 513) ' ~ 

This publication discusses the issues involved in SBTE 
credential ihg and the criteria for decisioning, reports* ; 
results of study of perceptions .of Texas educators, and'' 
outlines plans recommended by 12 panels. , < 

No 9. Houston ,-W. RJ, et al . , School Boied ToM^kdK EduxMtoA pAOjCct: 
Upofit oi VlnR-VzoA. AcMvUy, I975-I976, -June, 1976, 81 >^ 
pages (ERIC Eiri31 041 ) ■ ■ , J 

^ Activities and outcomes of the first year of the SBTE 

^ project are summarized in this document. 

No 10 Rand, C. , fed. ReAouAce* ^ofi School ^a&ed TfjiichcA Edu.caioi6/ 
May, li^7,- 364 pages -PERIC ED 1^1 290) / 

• Hundreds of commercially-available resources to assist 

school based teacher educators in achieving competence 
"and working with teachers are cataTogued in this - 
document, cross-referenced by' competency statements and 
sub-objectives. : - • 

Hip. -11. Warner, A. R., et al . , ?fizp(Vu.n4 School Ba&zd TfMcheA EdacaXofa, 

^ . ■ June, 1977, 28 pages ■ f ' 

The development c^f the School Based Teacher Educator 
Series- of fiv6 -instructional units under the guidance of 



No. 



the Training Specifications Task force is contained in 
this monograph. Included are the. basic assumptions for 
iraining- the identification of target. areas for materials 
development, pi>ot testing and revision; and descriptions - 
of the complete instructional units. / » 

\ •■ 

12 Houston. W. R., Cooper, J. M. , and Warner, A. R, , School Ba^ad 
■ 1976-1911, June, 1977, 112 pages (ERIC SP OLl 355) 



Activities /and outcomes of the:second year of the SBTE 
Project are summarized in this document. ^ , 

No 13 Cooper, J. M. , Houston, W. R. , and Waffner, A. R.", Ob/ejtcuw, 

• School Ba&djd TejcLcheA EdticaXofi Compe^entvceA, June, 197/, 4y . • 
. pages (ERIC SP Oil 138) ' 

A companion piece to publications No. 10 and No. 14 t^^^ 
• monograph specifies more specific, behavioral statements 
• of purpose derived from 20 school based. teacher educator 
Competency statements, suggests evidence that might be 
^ ' acceotable for judging 'the attainment-of objectives, and » 
^ s^ftes criteria that may be used for judging the adequacy 
of evidence' ' • 

;4ay, 1977, 13 pages (ERIC Sg,U?;+-4^ 

' ■ Sixty-six items designed to capture the essence of the 
20 competency statement? are set fore here. Based on 
- . the Suits of this self-assessment instrument, teacher 
- • - center personnel, together.with SBTEs,. can establish 

. priorities for those competency areas in which training 
- will be offered. 



N0.15." Kingery'^D., ^^nplm^nti^ th^ School B^^^ 

Vfwgnm In TeacheA CznteM, May, 1977, 30 pages, (ERIC 
SP 0>4-140) 

Written by one who has been involved for many years in 
tfe Texas teacher center movement, this document set , 
finrth oractical guidelines for placing the School Based 
-SSche^ Elucatir concept into practicp in teacher centers, 
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COMPETENCIES FOR SCKOOb BASED TEACHER. EDUCATORS 



The School Basted Teacher Educator-will be^able tV- 

1. Assist teachers to develop interpersonal skflls'and 
effective communication w|th students, colleagues, and 
school constituencies, ,c \ ^ 

2. Assist teachers to gather and^tiiize 'relevant data about'. \] 
school , classroom and community env^ironments ♦ ' 

3. Assist teachers, to understand and work effectively with 
different socioeconomi.c/ethn4c/cul tyral groups, 

4. Assist teachers to translate knowledge Qf;^urrent educational 
• research and developme.nt into instructionil! practies, <1 

5. Assist teachers to develop a peHonal teaching style con-^ , 
sistent with their ^own philosophy, . 

6. Assist teachers to j'mprove their- under^andln§, of basic 
concepLSj and theories of thesubjects tney teach, 

7. Assist^ teachers..-txx-^nderstand a^d use techniques and instru- 
ments designed to diagnose students ' academic and social ' ; 
development needs, ^ ' - * ^ 

' 8, Asslist teachers to desiign, develop, .and maintain envi rpnme'nts 
that facilitate learriing, ' - 

' 9. Assist teachers t(^ develop instructional goals and objectives, 

10, Assist teachers to develop and/or adapt instructional prograins 

and materials.^' - 

' >0 ^ ' ' • 

11, Assist. teachers to, select and utilize various strategies and 

' .models of teaching, e,g^,, concept development, inductive pro- 
cedures, nondirective teaching, • . * * 

12, Assist^ teachers, to design and impTement personal ized^earning 
*. plans. . \ ' 

13, Assist teachers to develop effective leadership skillis* 

14, Assist teachers to understand and use effective technique^ of 
classroom management, 

15, Assist teacher? to evaluate instructional effectiveness by' 
- collecting, analyzing, and interpreting data on/ieacher.and 

student, ^havi or. r / 

, . * . ^ . * 
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16. 

17. 
18. 

19. 
20. 



4 



Assist teachers to dev^lop^ impley(?t, and assess con- 
tinuing indi<^idual professional 'growtjb plans. 

Plan and conduct individual conferences with ^eaphers/- 

Recognize the existence of personal problems tKat affect 
a teacher's instructional effectiveness and inftiBte " 
referral processes/ ' . " - 

Demonstrate effective planning, organizational and manage- 
ment skills. \ , • - . ' - • 

Facilitate, research* studies T)n teaching. and learhiTig/* 



V 
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THE SCHOOL BASED , 
TEACHER EDUCATOR SERIES 



Unit 1. ExpioAAng CUnlcal VnattUoM [Jh'hovJU^] 

' This unit provides an introduction to-and overview of the SBTE 
.instructional program. The primary emphasis is on providing 
participants with an opportunity to make a knowledgeable com- 
mitment to continue in the program and tq help participants 
identify their strengths and weaknesses in relation to the 
five-step clinical supervis^jon cycle/ A filmstrip with audio- 
tape introduces the clinical supervi|^ion^'cycle,^nd four simu- 
lation scenarios give participants c^portunities to practice 
.the five steps of the 'cycle, A second filmstrip with synchron- 
ized audiotape^^escribes the four remaining units in the pro- 
gram to provide participants with an overview of materials 
available to develop various clinical strengths. 

Unit 2, \ InWcpoMSoml ComuyiLcjatijons [6-8 hotm) 

This unit emphasizes the development and demonstration of 
V interpersonallcommuni cation skills (both verbal and nonverbal ) 
r in a one-to-one, supervisor-and-teather, context. An intro- 
/ ductory filmstrip with* accompanying audiotape 'presents an 

overview of the varioqs-Kpects of .interpersonal communication, ^ 
Three addftional^ilm strtps^and audiotapes presen* the concepts 
of eye contact and facial expres.sions, territoriality and spatial 
arrangement, and yocal intonation, inflection and gesturing. Six 
brief papers are assigned for participants to .read and"discus5. 
These pap'ers deal with perceiving and respnding with empathy, 
warmth^ and respect; being concrete In a non threatening manner; 
and using clarification process to enhance cbmnum1cat1on^> Ln 
addition to* the audiovisual presentations a^nd^apers, three simu- 
lation activities are included to give participants insight into 
the more subtle as^'pects of interpersonal coflirtuni cation skills. 



Unit 3, PlanrUng {$-S hotm] . ^ . . 

This unit Emphasizes joint supervisor-teacher goal setting and \ 
joint decisions on specific data to be collected -by the super- 
^ visor through direct classroom observation. Participants learn 
> to deal with>simulated planning probleiik through the constructipn 
of a force field analysis, a Gantt Chart, and a PERT chart. Two 
: 'problems, one dealing, with a student teacher and one dealing with 
. a- new teacher, are presented on audiotape to assist participants 
in developing planning skills. Participants may select one or 
both of thest problems to work through as a group planning task, 
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Unit 4. Cla^^njoom and Schaol Data Co^^exiXlon [6-S hoim) 

Many observational data colle'ction schemes have been developed 
to sample various aspects of teacher-pupil interaction, -.This 
particular unit provides an overview of some of those available 
to the. school based teacher educator. Part I deals with a va- 
riety of ways of collecting objective classroom' data, ^ 
techniques include audio and video recordings, Classroom^-.'i^ter- 
action matrices, seating pattern charts; informal observation 
instruments, and^ro^ording selected verbatim data. In Parts 11/ 
and III, participants deal witb instruments designed to collecjt 
data about school organizational climate and pupil perception^' 
of classroom practices ,* Part IV explores the place of crite^'ion- 
referenced testing in an instructional program, A number of 
activities supplement the written instructional materials con- 
tained in each of the four parts, ^ 

Unit 5. VaXa V/iuantcuUon and Analysis [6-8 koim) 

Once data have been collected, they must te analyzed, made 
meaningful, and communicated to the teacher in a way that per- 
mits the teacher to ijr&te plans for future personal professional 
growth. This unit describes five modes for presenting data,, 
including frequency^ distributions, graphs, matrices, classroom__ 



maps^, and verbatim transcripts. The sections on data apalysis 
describe two simple statistical techniques for analy^g. class- 
room data--chi -square" and sign tests--and include ^arctivi ties 
that provide practice for participants to analyze collected 
-'data in terms of the goals of the observatidny^Eight activities 
provide participants with opportunities to ^ctice skills de- 
veloped in the program. 
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